January 1986

Dear Friends,

Happy New Year! [ hope that you had a
great Christmas and that your holiday was every-
thing that you hoped for. MNow it is back to
work for all of us and it is almost the end of
January. I like January, it is my birthday then
and I still get excited over it. Every year I am
one year older, but I guess we all are! [ was
in Moose Factory for Christmas and New Years and
it had been almost seventeen years since I had
been there as Music Teacher for the Public School,
I had forgotten how beautiful it was and [ was
pleased to see some people that still remembergd
me. Oh yes I saw Stella Mcieod from NLIP and it
was great to see her in the Bay. We spent New
Years Eve together as well.

I've heard from a few people regarding the
Native Language Teachers' Association. There is
interest in getting an association started so get
your names to me if you are interested in being
part of this worthy cause. .

We have an interesting letter for you this
month. [f you have any contributions for
February's Valentine issue or March, please send
me a letter with material that you would like to
share with us.

We would like to wish everyone the best in
1936 with your classes and/or other work that
you are doing.

Sincerely,

ST

TEACHING OJIBWE THE SILENT WAY

The Silent Way of Teaching has been developed
by Dr. Caleb Gattagno of New York. He has studied
forty five languages which included three North
American languages, an Inuit dialect, the Lakota
dialect of the Sioux, and his forty fifth langu-
age the Qjibwe.

The method consists of an ingenious use of
colours to represent sounds of the language. Each
of the thirty six sounds in the Anishnabe language
is represented by a colour or combination of two
colours. The student does not have to know the
names of the colours, but only associate a sound
with the colour. There is no memorization in-
volved, only retention of new knowledge.

In this method the teacher does not utter one
sound during the actual production of sounds by
the students, but only gives clues and will give
negative signs if the proper sound is not pro-
duced.

There is no interpretation during the course
ner is there any grammar instruction. Grammar
and interpretation would take up about ninety
percent of the course time if used. But by
participation in sitvations and dialoguing in
the Anishnabe language which they have learned
in six to nine hours, the students are actually
conversing with one another. Although-they
might not know all the words they are uttering,
but by repeated use of the words in various
situations the knowledge comes to them.

In the demonstration projects the students
have learned at the end of two hours all the
sounds of the tanguage and have learned some
simple words and how to structure the sounds
to produce these words.

After seven to eight hours of instruction,
through the use of the colour and word charts,
along with the use of coloured rods, (Cusenaire
Rods) they are able to converse and exchange
ideas.

Dominic Eshkakogan
P.0. Box 326
Massey, Ontario POP 1PO
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Coordinator's Notes

Convocation 1986, at Lakehead University
will be held on Saturday, May 31. NLIP diploma
students who have completed 4 years' course work
and 2 winter practica will be notified when
their names have been recommended through our
senate as graduands. If you expect to be among
those graduating, do reserve the date, and begin
to arrange for travel--we're looking forward to
seeing you walk across that stage in your black
gown!

The Ministry has set 20 days as minimum
required experience through the winter for NLTC
students. This experience must be in a "regular"
{provincial, federal or band operated) schoo)
setting, from K to 12. NLTC students will soon
be receiving by mafl from Lakehead a form to be
filled out, indicating your experience through
this winter. This form should be returned to
us with your application for the summer 1986
program. If you have been unable to meet the
experience requirement this year, but wish to
continue your course work in the summer, do
write us as soon as possible, explaining your
situation Tully, and we will try to work some-
thing out for you on an individual basis.

I have started a series of visits to NLTC
students who sent in their teaching schedule
forms last fall. To those I have already seen,
my thanks for your hospitality! 1I'm looking
forward to visiting the rest of you soon, and
hope to report on these visits in the next news-
ietter.

Dates for next summer's courses have been
set as follows:

NLIP (NASL AHD NAFL) - July 2 - 22
HLIP (NLTC - Ministry) - July 2 - 29
NLTC Validation (for NLTT/NLIP grads) -
July 2 - 29
NLIP "Institute” - July 2 - 22
Cree T010-1012 - Introductory Cree for
non-speakers, to be taught by
Dr. C.D. E1lis of McGill University -
July 2 - August 14

Upcoming Event:

Modern Language Teachers' Association -
Centennial Spring Conference,

Harbour Castle Hilton Hotel, Toronto
April 3 - 5, 1986. For further
information, contact

OML Teachers’ Association
237 Hellems Avenue .
Welland, Ontario 138 3B8

Memories




IDEAS !

TOTEM POLES

Reference - p. 188 The Native Americans
p. 99 Indian Arts

Content: discuss why totem is not really the
riqght word.
3 types: memorial, house poles, and
mortuary poles.

Method: carve out of wood: Since imitation
of the style is very difficult until some
proficiency is gained, it is recommended
that a pole be copied. To give a weathered
look to the finished poles, vegetable
celourina may be diluted in water and used
to colour, instead of paint.
If the girls in the class do not wish to
attempt the carving, they could possibly
construct houses, and the boys, house
poles, and the two could be used, and
pasted on a cardboard backing to form the
walls. The paintings on the walls of the
house could also be copied, rather than
attempting original designs. (see Indian
Arts. p. 93) If houses are attempted,
some mention should be made of who lives
in each house, etc.

Enrichment: The class might be divided into
moieties and clans before the work is
begun, in order to demonstrate who builds
houses, and who raises poies for whom.

Any good ethnography will give this infor-
mation.

For totem designs, and meanings of symbols,
see "Totem Poles" #6 Lore Leaves.

I"IDIAMN HEADRESSES

References: See Ben Hunt pp. 14-29
Indian Arts pp. 151-153, 131

Since there is usually a ready supply of
feathers in an Indian community, these can be
put to good use by the class in making a

survey of types of Indian headress. It is
unfortunate that the Sioux warbonnet has be-
come such a cliche. Possibly a study of other
types of headgear will help to counteract this.
The class might make as many different copies
as possible. Other materials around town, such
as harns, hoofs, bones, etc. may also prove
useful. Each headress should be displayed
bearing the minimal data of: tribe, who may

wear it, location, materials used (in original).

NAVAJO SAND PAINTING

Reference - p. 112 Indians of the Americas - Nat.
0. also p.
p. 74 Indian Arts ‘
p. 335 The Native Americans

p. 213 ¥, The Navajo, Kluckhorn

Content: MNote the proper name is not sandpainting,
but DRYPAINTING as it is not sand, but other
substances that are used.

-~ who made them? - how were they made? =~ why?
Pictures of Navajo life in general should be
available to give the class a feeling for the
overall culture. Location of the area on a
map is important. Some mention should be
made of the old and contemporary use of dry-
paintings.

Method: One large sandpainting can be demon-
strated on the floor of the classroom (it is
almost always too breezy to do this outdoors)
on top of a rolied-out paper. If an old
animal skin is available, it is more real-
istic than the paper, but a “"good" skin
should not be used. Possibly a "Skin" cut
out of brown paper would be a good com-
promise. The skin can be sprinkled with
sand, and the design dribbled on using:
ground coffee, flour, ground corn, red
lentils and any other substances of dif-
ferent colours available. Small individual
“paintings” may be made on stiff cardboard
or in heavy paper plates, by the one of the
following methods:

(a) spread gqlue evenly over surface, sprinkle
thoroughly with sand, allow to dry, and
shake off excess sand. Paint on the sand
with tempera paint.

(b) coat with sand as above. Draw design, one
colour at a time, with glue, and sprinkle
on the various materials (such as ground
coffee) mentioned above.

NOTE: the elongated style of all figures in

drypaintings

New Credit Native Language
Program

R.R. 6
Hagersville, Ontario
NOA 1HO  519-445-2866
January 15, 1986

Mrs. Bette Ross

c/o Faculty of Education

Lakehead University

Thunder Bay, Ontario

P78 SE1

Dear Bette,

I attended the Sweet Grass Language planning
meeting on January 10, only te find out that this
conference is open only to the following bands,
Saugeen, Cape Croker, Six Nations, New Credit,
Walpole Island, Muncey and Oneida. The first
hundred delegates from these bands will be
accepted. However, if these seats are not taken,
then it will be open to any other interested
lanqguage people, on a first come first serve
basis. There is not a registration fee, and the
rooms and mileage are not paid for. There will
be a waiting list, if the seats are not taken.
You can phone Mrs. Shirley Taylor, at the Chippewa
8and Office, 519-264-1528 for registration,

Sincerely

Rhonda Doxtator

Page 2



Have you read these?

BOOK REVIEWS

Alarperic AL Fidpim, Totem Potes. A Wustrated Giade, Voseouver and Landon
Unmversity of Niotah Columbia Press v ussociation with the UB.C. Musewn of
Anthropobogy, 1081, 58 pp.. (papetback and hardiover)

Nick Kach

Fur at least twe ressons Totem Poles is a very appropeate title for Marjone
Il s Oty cight page Doek Fiest, ol previsely imuotiees whit Use buok 13 by
Sevunnd, The captrn creates the sime nivstical w w» developed 1 (e theme of
e mannsenipt. Fur the woeds, “totens poleas”, + mind images of the pnmordial
and the present. the surrealistic amd the rativnal, the nbatract amd the conerete
s lnrty. Halpin's exposition treats the subjeet in analagous fashion. The fullowing
exeerpt extracted from the Introduction itlusteates this pend

=

Tatem uoles should be Lreated s besutiful objects as well an artifucts that
inform or educate us nhout the past. They are comples forms thut can and
hould be ¢ o i amber of fevels social, ecomsnie, mythological,
retigions uml nesthetic. There massive curvings represent o cultursl teadition
that Mourished long our cossthine for centuries. which wes briefly and
Brilliantly over extended, alimast completely

Matpin then presents a very brief historical expenition ot Indin cnltures of the
Narthweat Coast. Phough adimittng marked vatiston s the “ways of life of the
Nurthwest Cuast pesples®, she maintaing that these can be discussed as varialions uf
five baae patteria woealth, Gunily, mythohygy, coremony, amd caeviag Fullvwiang the
i another very convise discussion of the respective patterns.

It i met until page thirteen of this very shurt treatise thet the suther turns
specificully 1o dicussing totem poles. And then three puges are devited to technical
anpeets of carving und the historical trends of the setistic expressinn in question. The
wext twelve pages deol expressly with the subject stated in the title and ather corvings,
la the temaining puges the author deals with twa major  issues, asprets o
comtempaorury sculptuee mpd auggestions on how Lo obseeve falem prole.

Complementing the discourse afe eighty-threc pictures and one map, In facl
cizldven poges are entitely devoted to pictuzes and in many of the ather pages
Miustrotivgs leave little goom for seripl, This iv not o negotive feoture. Ruther, the
imdusion of so many picterial ropeaductions assist the reader o begimnng (e
apapreciate this powertnd artistic expression.

In conclimbing, this reviewer feels that the inmghts the wuthor presenis aee
sufficient 1o illicit further stady of totem poles. Fqually inportant is that a coaceptual
frasnewsrk for stwdying thig topee s outlined — o framework that would probably
{avifitale mazimum appreciation and comprehension of an extremely complex mwinl
phenomenan

o

The Hiddes Haif: Studies of Plains (n-
diss Womea, by Palricia Albers
and Beatrice Medicine (University
Press of America, Lanham, Md.,
$13.50). Ten essays on the life of
Native American wormnen past and
present. Bibliography offers a
good source of related material.

Jaguar Woman snd the Wisdom of
the Butterfty Tree, by Lynn V. An-
drews (Harper & Row, $15.95).
Andrews has written a senes of
books about her experiences as

| NATIVE AMERICANS | fan?ocine woman ' v
- ftoba, Canada.

|
o

Canadiah Journal of
Native Education

Volume 9 Spring 1982 Number 3

Mike Mountain Homse, Aty Peopie, the Bloods, Calgary: Glenbow-Alberta Institule and
Blood Teibal Covncil, 1979, pp. =i, 146,

S A M Baszeiti

n 19 Alike Mountmn Jorse (VHEH 861 cmnpleted 0 manuscripl entitled
“lulinpn of the Western ne.” All attempiz At having this work published were
unsticrensind at 1he time. However, uver forty yeors bater, sl with the adidition of an
Intranluction and the editing expertise of Hugh Detopsey, the manuscript has been
puibhistual iw book form, jointly, by the Glenbow-Alberta fostitule and the Blml
Tribal Council ax My Peaple, the Moods. Althesach o loaug time in coming, thin ik i
well warth the wait,

Mike Mountain Homse's prnciple subject i the Bife and coltuee of the Bkl
lndinns, whame tribe ix locnted on p reserve in ol hern Alberta. Az » Mood Indinn,
Monntuin Horse 8 misl qualified o write on thi subgect. The major ssurces fur the
Inusk are hix vwn experiencen and recollections, oid hose of hin oider fricnds and
relatives who were familinr with the ways of the Blowd hiclinns in the years prior to
the signing of Treaty Seven in 1H37. Fhs mapalde research liecs wre amply
illusteated in his aceount of Charcoal, 8 Blood [ndian who kilted hix wife's lover and,
u his sulmequent Might from justive, # polive officer. Althinggh this nsaniler case wan
vovercdd catensively in the press, the reporta were inaccurate and ane-sided Mountain
Hurse colucted his own study of the case thriugh interviews with persons who were
vhsely involved, including the lmdian prisuners in the Maclewd juil with whum
Charenal mpent bis last days before being hangeil. One of Mountain Horse's purpases
fur writing this book wes 1u set the record atraight. Having resd numerous inaccurate
nts alwut the Blood lodians, Mountain Horse devates a number of chapters 1o
correct inaceuracies, For example, Mouninin Horse came serons an nrticle written by o
retired policeman. which claimed incosrectly that Indians included snakes and wther
reptiles ux & regular part of their menus, ‘This stnlement prompled him 1o describe not
anly the ladians’ diel, which was principally of buffele meat, bul also the ways in
which DIindians eaptured the buffale, and the numerous methids employed in couking
the meat

The warnor wasa ceatend figuee in the Blood Indian cullure, snd Mountain Horre
puva honwge t this fect throughout the book. In 8 chapter i childhood, the Lraining
wned stieengihening of youth for fulure warfare is considered. Indian males, for exemple,
often were rovmesd from their sleep and Lwsed into ice-covered creeks for Ltheir morning
vomstitutionats, Thix practice wan meant (¢ fortify s chill against sickness, and
Muuntnin Horse speaks on this matier (rom personal childhosl experience. The games
played by Indizn boys — eaids on the muin encompment for buffale ineat, how snd
uttow vompetitons, hawk-hunting, “shooting aticks”, and mud battlea — provided
hasic traiming in watfare. Unfortunately, there is no discunsion of the games played by
n girls, and since the girls were not destined 10 hecume warriors, thewr games
likely have differed. Once he hus mastered the games of childhood, an Indian

youth i presented to an aged warrior, to receive hin own purheulae face paint design,
witr chant, wind gool lick imment. He is then remly 1o attach himself 1o a purty on the
worpath or on w rowling expedition. 'he manner in which these expeditions were
contluctel in fulboswsd By o description of the law gront battle of the Blackinn
Cunfecerncy, which wius fiaght in 1870 sgainst the Creex, The final chapter of the
bentk considers the Indign contributeon (o World War L The Dichan soldiers, including
Mo in Horse, proves) themaelves to be worthy warriors,

Manrntnvin Huese deneritien i detail the ancieat sinuul trilial ceremony of the Sun
Dance Thin was a religioun activily intended 1o propitinte the aun. The complex
wetivities Jeading up Lo the Sun Nance are inchsded along with the setunl celehration
of fensting. war dancing. gifl-giving, and prayer The custom of sell toriure, which an
trthtan willingly undergoes in fuliliment of his vow ta the sun, is placed. hy Mountain
Hurse, within the proper context of the Sun Dance, This sctivity has heen severcly
misinierpreted by writers. The book in a valuahle and comprebensive suree on the
Sun Dance. Unfortunately, this information s divided between twn chaplers
“iteliginn® anil “Customs.” A seporate chepier dealing solely with the Sun Dance would
have been warranted

Even the bravest and maat mohle of warriors desizen sdequate clithing, couked
luiffaies meat, and a warm and inviting tepee, In the Bluwd culture, these menisl lasks
fell 1o the lot of women, A word selected by Mountain Home desceilies beautifully the
rale of every womnn in Bhuxl seciely - “drdge.” At one time, she was required te
wash her hushand’s face, comh hia hair, and at bedlime, remuwe his clothing, with
partinlur sitention 1o his moccasis. 1 a womnn was disrovered being unfaithful to
her husband, she won subpcted 1o all manner of viclenl alrucities. Al times, such
women were (ortured and put Lo death. The suther nesares us that, by 1946 at least,
Indian women were o longer eonsidered to be drudges.

The aetual 1opies included in the book ard muny and varied. ‘There is & chapler an
Chrstiaos, sad one on Moedicine Men., The cvmtoms relasting 1o elenth are dincusaced in
soime detail, dinchuding the rustom of almndoning  centenarisna, There also s
infurmation on Indian begends, supertitions, aml school days. Further, the author has
provided woime wseful ingights on the cffects of civilizstion «n the Blouds. The ook,
hewever, sulfers from problems of organization and repetition. The presentation of
material is &l times illogical, and some chapturs are inappropeistely Litled

Although Lhe hook is nol especially a schalarly work, it is worthy ex a primary
mnirce on Lthe Blood Indiens. The general resder who is interested in native cullure
will find the book both informative and entertaining. The excellent photographs. of
which there are nver [fifty, snd the h p | expe included by the
author, make this book infinitely readahle.
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TLINGET WAY TO TAN A MOOSE HIDE

Intruduction

One uof the problems wath including traditional knowledge in the school
curticulum is that knowledge is given as inuch in the style of delivery as it is
in the “content” of the words. If we express that traditional knowledge in
schoul curriculum form, we no longer have traditional knowledge.

Mabel Johusen's narrative atyle is clear and personable: she gives her
reader explicil technical informalion in a very plessant medium. Here,
reprinted from Yuwkun Indian News, Summer, 1980, ia Mabel Johnson's
dexcription of the Tlinget way 1o treot mewse hides,

Dirive o stick in the ground kind of leaning. leaning so you can cut the mest off
Yo hold the meat with your finger nails so you don't cut them off. The knife has to
be sharp ot & rasor. Start at the neck and work down to the tail and the legs. Keep
mwiving il arcend. After you toke all the meat off spread it on the ground but keep it
awny from the dirt and zand. When sand and dirt get in the hair it dulls the knife. so
it's gt 1o be kepl clean. Spread it sm 8 tarp or plastic,

Put the hide on the stick and this time start (rom the Lail and work up against the
hair. cutting i off with a long bladed knife. Keep eutling till you get up 1o the neck
The hair's off now. The knife w sharp 2o waich you dan’t cut the skin. The kmife has
ool tes be sharp, & hall-dull knife might ent the skin Always cut away lrom you. work
agninst the hae,

fo summir time put the hide in a {ub of cold water. [t helps the grain loosen. 1t
soaks it, leave i overnight. ‘Fake it outl and hang it up and let it drip. Hang it on some
clean pole or sanwetling,

f.ean a clean preled. round stick against 8 wall or tree or anything. Drive spikes in
an either gide of 3l g0 3t won't zlide around.

Hang the hide over the pule with the grain side oul. Scrape and scrape with a dull
draw knife. If it doesn't take it off use a sharp knife and shave it Bul just take the
tope ooff, 1ake 1he rest off with a duli draw-knife.

Wash the hide in warm water and o little sosp and conked hrains Lhat you drained
theough n sack Sank it 6l its all wel again. Wark on i, eub it till it's sosked through,

After vou souk it (nke down the tLhick parts on the hide from the fMesh side. Always
wnich you don't cul any holes, Keep on soaking it till it's soft. Drain the brain and
soap woler and save it, keep it 2l the time Buil it and drain it through a sack each
time ta take the dirt out of il §f you don’t, the skin will be just brown. Baoiling it

keeps it from getling stink., Add cold water to it - rain water or snow water, not well
water. The waler's got to be luke-warm, not hot when vou soak the skin, Keep working
the hide like washing clothes by hand Rub it in waler, wurk on the heavy parts. Use a
hand scraper ur a fat rock. Sometimes a heavy skin haa 1 be snaked eight times, even
mure! You know it's tan because it rosks up the brain soap right away.

Aboist the fourth time you snak it add bear grease or bacon gresse, il keeps the
hide soft and tan. But if you put it in grease Loo suon it keepa the hlvod in the hide

When you think it’s tanned you cut holes around Lhe edge when it's wet, four or
five inches opart. Itun a long stick throwgh the holes an the tail end. Cul sheut three
holes around the edge on the front legs. On the neck edge, cat n bit longer holes.
CGather up the neck edge together with the holea all tugether, andl push the front legs
that you gathered up through the hules you cut in the neck. ‘I'hen put that hittle stick
through the holes in the front legs and that mokes the hole between the neck and legs.
Then you pitt that hole over a stump and twist the hide by the pole you ran through
the tail end. Wring it out.

After you wring it out, lace it into a frame. The frane ta made aut of dry
poles and nailed or tied st the corners. Lace i into the feame with strong string or
anything and work it with e sceaper un a long stick, The stick's gol o be long enongh
o reach across Lo the middle Put the frame on a stand two or three feel off the
ground. |1 depends on the height of the woman.

To get the Mesh zide nice and cleen you've gut W sharpen the scraper. You got Lo
hreak the skin, work on it tild it’s soft

Smuking the hide, Sew the holes together. Sew the hide together s it keepa
the smoke in. You can use two hides if wiu wanl. Haag # fram three or four aticks pul
ups like & tee-pee.

When vou sew up the hide, use long stitches and leave loops by the front
legs Lo Lie strings on to, (o tie out o the poles On the neck edge lace il to a xlick ond
hong it from the top over the smuke.

Make a smokey fire. Dig » hole in the ground and make fire with dry, brown,
rotten wood or dry old pine cones. That's sll. Light & maich tu it! The amoke goes and
tuzns the hide brown When it’s ready, turn it inside out, just like a sock. Watch it so
it doesn’t calch on fire You got ta smoke it Lo cure it.

You could make vour own soap out of pure lard and a can of Ive. Directions oa the
can, it's easy made

I'm sure some of you will have this poper when you're working on your
maoose skin. If the wind blow your. paper away. you'll be hunting for it! *“Where's that
damn paper? I'm 71 yeors old and [ can tan a moose skin, as ensy ns | can pul on
lipstick!

.

BOOK REVIEWY

Tafia is a lovable 11-year-old
growing up in Northwestern Ontario
today. Her adventures and inmost
thoughts are chronicled in Dancing

- Feathers, the story of her first trip to
Toronto, and in A Time to be Brave,
which tells how she overcame a
deepseated fear of trains in order to
summon help for her injured father.

Although these books are
recommended for ages nine to 11,
most pre-teens will identify readily
with Tafia's world because it reflects
such universal experiences as
bereavement, sibling rivalry, and the
search for personal identity. Each
book has 62 pages, including photos
and other illustrations.

Tafia’s unusual lifestyle is part
of her Ojibway heritage. All summer
she lives at Spirit Bay Reserve with
her father, grandmother and older
brother Minnow. Winters are spent at
an isolated trappers cabin, but Tafia
is never lonely there. Her days are
filled with schoolwork, the wonders of
nature, and — the unexpected,

The Shebagabow family is
almost unbelievably understanding
and supportive, Aunt Lilly, a painter,
encourages Tafia's artistic talent.
Lapses in judgment always seem to
be made right by Grandmother
Gok'mis. Father Baba shares impor-
tant family decisions. Tafia provides a
realistic model for childhood as it
ought to be.

The books are based on the
Spirit Bay television series, seven

The series evolved from the
1982 pilot “A Time to be Brave™, film-
ed in a 16 mm format at Bonner's
Island, Rocky Bay Reserve and
McDiarmid on Lake Nipigon, and at
Beardmore, Patri¢c Buske of Monitor
North (a graduate of Confederation
College’s film course) assisted in-
dependent filmmakers Paul Stephens
and Eric Jordan with the production.

Are the books accurate?
Perhaps the best measure of authen:
ticity is that Wawatay Native Com-
munications Society of Sioux
Lookout is exploring having the
television series produced in the Ob-
jibway language.

Elinor Barr is a freelance writer
and book reviewer who lives in
Thunder Bay. She is also an author in
her own right with such credils as
White Otter Castie: The Legacy of
Jimmy McQuat. (]
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Dolores Wawia, 41 years of age, is a teacher
and counsellor for the Native Teacher Education
Program at the Faculty of Education, Lakehead
University, a position she has held for 10 years.
She is from the Gull Bay Indian Reserve and
speaks 0jibway.

In 1969, after graduating from Lakehead
Teachers' College, she took a teaching position
in Peterborough with the Separate School Board
where she remained for three years. She then
attended McMaster University in Hamilton where
she obtained a Bachelor of Arts degree in Social
Sciences. She taught for a year in Gull Bay,
her home reserve. While there, she set up a
recreation program for the young and old, staged
the community's first powwow and began the
tradition of a Christmas dinner for the children
hosted by the teachers in appreciation for the
magnificent Christmas concert they put on each
year.

In 1982, Ms, Hawia took a leave of absence
from L.U. for 16 months to serve as district
assistant superintendent of education with the
Department of Indian Affairs and Northern
Development. She assisted with the hiring of
teachers, acted as a support staff for the
teachers and helped with the general adminis-
tration.

She also found time to continue her
studies. She graduated with a Master of Edu-
cation degree in Educational Administration in
}983, and a Bachelor of Education deqree in

985.

She belonas to several organizations and
committees. She sits on the Board of Directors
for Teen Family of Thunder Bay, the Native
advisory committee of Confederation College,
the Advisory Board for Kinark and the Board of
Directors for the Gull Bay Wood-Cutting Operation.

Ms. Wawia is a widow with three children
between the ages of 18 - 22 years of age. She
says that the driving force in her 1ife has been
her three children.

Her main goal in life now is to eventually
get her doctorate in Education, and to see the
implementation of Native Language and Native
Studies in the schools, both federally and
provincially.

FOCUS ON NATIVF werns; that
LANGUAGE 4 Native  teachers and
EDUCATION counselors be trained and
b employed in all clementary,
secondary, and post.
m secondary educational in-
stitutions  serving  Native

An in]-.-ruslinp, opportunity for peoples.

BLbbleLidn Ao Bubeh s Y b)) The curriculum must be

strergthen its contacts with Inuit
and Native people is presently be-
ing considered. Mr. Reith Lickers of

_Profiles

Dear Bette,

Slate Falls, Ont.
January 18, 1986

It's good to hear you're doing well at the
good old faculty. You sound like you're working
hard. The first newsletter turned out pretty

good, I think.

From the letter, I understand that you're
interested in how I got here and what I'm doing
now. My initial response, to both points, is,
“I don't know!", but on reflection I've come up

with a little more.

When I decided to become a teacher, ! )
wanted to focus on native and special education,
partly to improve my “"marketability" and partly
out of my personal interests. I have been
interested in native people, especially native
philosophy and religion, for a lfono time. (I
can't remember when it began.) After teacher's
college (at Nipissing University College in
North Bay), DIAND offered me a position in
Sandy Lake, where I taught for two years, teach-
ing J-K, remedial reading, grade 3, and grade 4.
During this time I took the native studies
program at Lakehead and then last year went back
for my M.Ed. in curriculum development.

This year in Slate Falls I'm teaching
10 students in grades 1-3, as well as some work

with the Kindergartens.

This term we are going

to be starting a syllabics program at the school
and a cultural program for the older students.
Before Christmas we made a talking book,
“Skinning a Muskrat”, and sent it to our penpals
in Kingston. Dinosaurs are the big thing right
now and I hope to have my students make a slide-
tape presentation of Slate Falls later on in the

spring.

That's about all I can think of to tell
you about. This multi-grade situation is the
most difficult one I've been exposed to in my
travels. A real challenge, to say the least.
I'm going to be in Thunder Bay in February and
I hope to get over to Lakehead while I'm there.
1 was supposed to see Mary at Christmas but
never got around--things were so hectic!
Anyway, please tell Mary I'm going to try to
make it over during the conference.

Take care and good Tuck with your courses!

Steve Chase

P.5. Sorry, I don't have a picture.

adapted to meet the needs
or all Native students, so

Force of the Educational
needs of Native Peoples of
Ontario, June 30th, 1976.

{ii) In the spring of 1979 a need was
identified by representatives of
the Department of Indian Al-
tairs and Northern Develop-
ment, Ontario Regivn, the On-
tario Ministry of Education and
Several Native organizations to
survey language education in
both English and the Native
Languages in school in Nor.

For further information, see:

The Northern Native Languages

Project, March, 1980,

(iii) The fullowing initiatives  are
presently under discussion at
the Ministry:

a) to recognize the slatus and
function  of  Native
tanguages in  Ontario
schools.

b to incarporate the teaching

+of Native languages as se-
cond languages intoe the
regular Ontanio curriculum

<) todevelopin young people,

the Curriculum Branch at the
Muow at Block, Toronte approached
President Dianne Pennock with a
view to considering initiating an in-
terest sub-group. A committee has
been established to discuss the

LT
QOMLTA S possible mvelve-

ment with native people is being

viened within the  tollowing

vontesls:

(i} Al pative peoples of Ontario
repardless ol their status as
Treatv. Metis or Non-status In-
dians or their location have
wentitied the flloming con-

<)

that the education they
receiv e reflects their cultural
heritage.
The governments of On-
taria and Canada must not
anly actively encourage the
retention of native cultural
identty in Ontanw, but also
ensure that the non-Native
population  develops a
heightened  awareness  of
and respect for the native
cultural heritage.

These and other concerns
may be tound i the Sum-
mary Repurt of the Task

thern Ontario.

The representative of these
agencies were concerned about
the lack of consistent informa-
tion about language education
for northern schools which
made it difficult to:

» develop policies
* plan programs

= produce educational materials
in an coffective and
co-ordinated way.

Native and non:Native, an
increased  apprediation of
the language and cultures of
Native peaples as elements
of Canadian life.
d} to develop a 1200 hour
madel for N S L. programs
¢) to establish a three-part
Native Languages Teacher's
Certificate Program.
Language educators and native
instructors have much to learn from
e¢ach ather. 1t is to be hoped that
any protessional relationship would
bring us all cluser to realizing that
goal of “helping each student to
develop esteem for the customs,
cultures, and beliefs of a wide varie-
ty of sucietal groups.”
Tom Sagar
Bradford District High Schouol
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Angrivgue Meeativ with one of her lorger patierns in birch bark. Her skill in the almasi-forgotien avl
hromgs her @ manivnt imcumes the devipn shene wourdd sell for around £20.00.

Senior Level
Developmental
Opportunities for

Indigenous People

Indian and Inuit Recruitment and
Development Program
Indian and Northern Affars Canada

Locations: Qmaws, Quabec City, Winnipeg,
Regina and Edmonton

BIRCH-BARK BITIN

Photographs and siory by Frank Fieber

AT HER ISLAND HOME ar Beaver luke
northern  Saskatchewan, Angehgue  Merasty sull
practises the atmost torgotien art of hiting designs on
folded sections of birch bark. lhe orggin of s
art-farm is ohscure, but itis likely that it developed in
a casual way. In carlicr times Indian women were
known to use a broad leaf or a piece of birch bark.
fold it, hite o few lines in i, unfold it. und look a the
design 1t was a pleasant pastine.

As the skill developed and was passed from mather
10 daughter within the tribe. the designs became mare
complicated and gained in artistic vidue, AL one time
the art is said 10 have been uscd 1o Create patierns
for woven beadwork, the designs being adapted for use
on headbands, knechands or shirts.

Angelique Merasty. a Woodlands Cree. does not
recall that her mother ever used her patterns n
beadwork; she does remember that at one ume
contests were held among the women of the area to sce
who would make the best designs. Her mother, Sarah

Ballentyne of Pelican Narrows in  northern
Saskatchewan, was the acknowledged champion
Angelique, born in July 1927, has no daughter 10
continue the practice. and it is likely that her skill will
die with her.

In recent years Angelique's designs have broadened
from simple geometric and flower patterns to 4 range
of subjects that include birds, animals, insects. and
human figures. The ‘transparencies’ provide herwitha
muodest income. When her tools — her naturatteeth
ire gone, Mrs Merasty says that she will turn 10 other
familiar crafts: basket-weaving and the making of
maccasins and jackets. She shares with her husbhand a
hie that is close to the traditional way of *life on the
land® although they do own a small battery-
aperated television set.

For posterity, Angelique Merasty’s designs in birch
hark are preserved between plastic and form a part of
native ethnology collections in most Canadian
museums.

‘ v, The Beaver

LY

We require Status or Non-Status Indians. Metis or inuit
people 10 become managers of programs and projects
designed 1o assist indigenous people in such manters as
erucation, employment and socio-economic development
Successtul candidales will gain on-the-job experiance in
devaloping systems and prucedures for the delvary of
programs, recommending regional resource requiraments and
u the controlling of native and public assets.

You require successiul completion of secondary school
education In addition, sign level experience in
management and sdministration including operational
planning, financtal management and supervision is required,
combined with experience in working with indgenous
LRISONS, groups or communities such bs indian bands.
governments or associations. Language requirements vary
according to position being fitled.

We offer a salary ranging from 845,702 10 $51.591
commansurate with your qualifications.

This recruitment/employmant program, entitied the Senior
Personnel Authorities Program, is pursusnt 10 Exclusion
Approval Order No. P.C. 1981-3427 and is in accordance
with the provisions of Section 15 of the Canadian Human
Rights Acts. It 1s designed to reduce disadvantages suHered
by indigenous people with respect to employment 1o and
within the Public Service.

Forward your résumé and/or application form, indicating
your indiganous status and quoting reference No.
85 OSS50-01, to:

JoAnne Christre (613) 996-7972
National Capital Regonal Staffing Officer
Public Service Commission of Canada
171 Slater Straet

Otiawa, Ontario K1A Ohe‘l
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